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SPORTS FOR LIFE PROJECT IN KARAMOJA

_________________________________________________________________________________________________________________________________________________
ASSESSMENT OF PHYSICAL EDUCATION AND SPORTS SERVICES – KAABONG DISTRICT. 
BACKGROUND
Kaabong district is located in the north of Kotido District and borders with Kenya in the east, Sudan in the North and Kitgum district in the west. 

The climate and vegetation are of dry savannah and is semi-arid with undulating scenery.

The population of is estimated to be 261,500 people (Uganda districts information 

Hand book, expanded edition 2007-2008)

Rationale and objectives of the assessment 
Karamoja is one of the poorest sub-regions of Uganda, as defined by both income per capita and key human development indicators. Over 80% of the population lives below the poverty line. The sub region is structurally vulnerable to inter-communal conflict, insecurity and drought. Education indicators are far below the national averages with literacy levels as low as 12%, net enrolment at 19% and primary school completion rate at 18% (6% for girls). 

A major factor influencing the untimely enrolment and retention of children in primary schools is the inflexibility and inability of the national education system to address the learning needs of the pastoralist people of the region. For girls, the problem is further compounded by the strong patriarchal system and cultural values and practices that can prevent them from realizing their rights to education (such as early marriage, and pregnancies). In recognition of the unique challenges of recovery and development, is supporting GoU through the MoES and other partners to implement a project on Sports for Life in Karamoja that uses sports and physical education as a strategy to increase timely enrolment, retention and completion in primary schools of the region (Kaabong, Moroto, Abim, Nakapiripirit and Kotido). 

The project is expected to be implemented within the child friendly framework and is linked to the Go to-Back-to and Stay in-School (GBS) campaign.  

Taking into consideration the background and context described above, the assessment aims at providing an updated study and an analysis of the status of physical eduation and sports services in Kaabong district which aims to raise issues, with regard to:

· Map the location of services and facilities in education and sports in the Kaabong district 
· Assess the nature and quality of resources dedicated to sports  by school, local government,  and other  partners such as equipment

· To examine the understanding, perception, attitude and practices about the use of PES

· Assess the appropriateness of the facilities and equipment and specific sports facilities in relation to age, gender and abilities of children. 

This report, therefore, presents the findings of the assessment, which took place between in November 2008 in Kaabong district, Karamoja region. 
Study Methodology 

The study used qualitative and quantitative approaches in collecting data. 

Field data collection/Primary data

The primary data collection included interviews with key informants, focused group discussions (FGDs), and observations. Whenever possible participatory approaches were used. 

Key informants were based in Kaabong district. All the focus group discussions were held in schools and communities and the participant groups included women, elders, teachers, and members of SMCs and PTAs, and children both in and out of school. 

Observation, and especially at school level was an important part of data collection. 

Individual interviews were carried out with various people in at the local government including head teachers in Kaabong district. Activities with children involved drawings and case stories and group discussions. 

Limitations of the study 
The teams were unable to travel the various districts on time due to districts unable to provide cars on time because of scarcity of fuel which made un anticipated change in travel schedule. Further, difficulties a rose in reaching various sites especially the hard the reach communities. Travel became possible to locations nearer the towns. 
No information available in the education department at the district level, however there was scanty information available from the school enrolments.  

The teams were unable to consult with the district planners and CDOs, who would have had a wider technical perspective on PES in schools and communities, hindrances and or opportunities for improving PES were a way on a cadre course. 
MAIN FINDINGS 
Amount and Resources committed to PES

Adequacy of funding 
According to one respondent, there is a very minimal budget towards PE in the district development plans. This has not been a priority from the district down to the school level. One respondent at the district concurred to this statement and said that UPE grants (20%) are too little to cater for PES equipments and facilities in schools. Quite often the PE resources are diverted to other school activities.
Schools that had the boarding section however, had the option of charging an extra fee (Shs.10,000 for boarders and Shs. 5000 for day scholars) for extra-curricular activities for example education tours. 
That the Local government funds some sports activities during regional and national level competitions such as netball, football and MDD and athletics but schools often times do receive these funds late.       
Persons handling PES 

Majority of schools visited had Schools at least I PE teacher who are not specialized and qualified. The PE instructors only received basic PE skills from their colleges and those who have taken on the role are not committed in delivering the services citing lack of motivation and lack of basic PE facilities/instructional material. Moreover there is no provision for refresher training for these trainers. Therefore quality of services delivery is lacking with current PE teachers. 
There is lack of female PE teacher which greatly contributes to full participation of the girls in PE. 
Maintenance and management of PES

In all the 5 schools (out of 62 in Kaabong district) there was marked low and poor levels of maintenance of the existing education facilities and sites. Many a times Facilities  
None of the schools had updated data on the nature and status of these facilities except the budget on school and regional competitions. 

Monitoring and evaluation of facilities 

“That’s not the only work we have to do” a participant responds during an interview. 

According to the guidelines four areas are mandated to be inspected i.e. Lesson Schemes, Curriculum management, financial management and academics. 

According to one CCT, since physical education is not examinable, often times no assessment is done by either the District Education Office and Head teachers - it is ignored and the monies are diverted to other school activities like academics. 
Minimum PES activities and services 

Much as the syllabus and curriculum emphasizes PE in schools, there are no adequate facilities in terms of playgrounds, balls. There is common practice for schools to share facilities balls especially during competitions e.g. Komkuny girls primary school. 
Nature/ state of PES facilities and services 

One of the objectives of UPE policy is to provide the facilities and resources to enable every child to enter and remain in school until the primary cycle of education is complete. 

Most schools visited had moderate multi purpose playground facilities such as football fields that were not well maintained and in poor conditions as well as limited space. Most playing fields were bushy and needed slashing. The children who were interviewed expressed concern that the playgrounds had thorns and stones that do prick them while playing. 

The physical education materials such and equipment like ball, nets, goal posts are inadequate given the high number of children in these schools. For example in one of the school visited, there were only 2 worn out ball catering for 1650 pupils. 

Children to improvise some facilities using local materials from fiber and rugs to make balls and other playing facilities where the school cannot provide for playing during break and lunch time.   

The poor quality and the few facilities, untrained PE teachers, and ineffective management of PES facilities contribute to poor participation and progression within the school system.

Games: The pronounced games that children do play at school (by mostly children from upper primary) include football, netball and volleyball, athletics and MDD.  
Wider knowledge on the various types of games played at school by respondents (including the community) was lacking much because these games and sports are done during the primary level competitions. There is no continuity and commitment for these games and sports once the schools are through with competitions. 
Games played include: 

	Modern
	Indigenous  
	

	By Girls
	 By Boys
	By Girls 
	By Boys
	Both

	Netball
	Football
	Hide and seek (Toto Aliba)
	Ekorobe (Hoops and Spear) 
	Sea-saw

	Skipping
	Draft
	Lodiro 
	Alele
	Volleyball

	Dodge ball
	Omweso
	Naleye
	Akiliaka (wrestling)
	Athletics

	
	Snakes and ladders(Ludo) 
	 Akiler
	Lokeme
	Javelin 

	
	Round games
	Natoira
	Lo kema/ local akogo
	Shot put

	
	
	Bladder
	Marble
	Basketball

	
	
	Mali 
	Please Over
	Chedi Chedi

	. 
	
	Loching ching
	Leru (local Flute)
	Geregere

	
	
	
	Edonga Dance
	

	
	
	
	Omwiya dance
	

	
	
	
	Ekone-Kone
	

	
	
	
	Epoo
	

	
	
	
	Otiyo
	

	
	
	
	Daidai
	

	
	
	
	Tirigigi (tug of war)
	


According to the community, there certain songs and dances such as “emwoya” that people are encouraged to sing especially during their free hours evening time. Most of these songs are geared towards discouraging laziness, and encouraging togetherness in the community,  

Because “emwoya” involves dancing while jumping, you find children good at high jump. 
Many children admitted to liking athletics in term1in so many schools which also contributes to high enrolments

Netball for the girls is not taken as part of the competitions in term 3 in many schools 

The community in the urban center (Kaabong town) every Sunday come together so social gatherings inform of Music and dance. This meant to unite people and achieve greater knowledge and understanding of culture and eliminate tribal differences. 

IMPORTANCE OF PES TO ENHANCE ACCESS
Children’s willingness to participate

All children are given equal opportunity to participate in inter-house/club/national competitions. They get motivated by the fact that some of them get incentives like books, pens or even having a chance to reach a major city like Kampala. 

Children show their positive attitude by improvising with their individual local games where there are no facilities and equipments that are suited to their age groups and sex such as balls made out of rugs. 
Although there are a variety of sports and games activities (both local and modern) for all categories of children, it was observed that there are no long term skills and experiences provided through these games. Most times children played just to pass time. 
Ownerships of PES 

School land is contributed by the community and even out of school children are allowed to play in the school play ground but as one respondent put “access for  out of school children is not possible because these children fear that teachers may find them and take them to class”. 

CHILDREN’S ACCESS TO PES SERVICES AND FACILITIES 
Availability. 
Most schools have pronounced facilities like football playgrounds and netball courts but despite these being few and small, they are within the reach of pupils i.e. within the school compound. The schools that have these basic facilities were initially missionary schools but were later taken up by the government. 

It was observed that schools provided more space for boys sports such football while there was hardly any provision for the girls. The netball courts were found besides the football pitches or nothing at all. 

Even then, boys have more sports and games compared to girls. . 
Gender and age appropriateness 

Children from upper class dominated the use of the limited facilities to play football, netball and volley while the majority of the pupils in lower class especially girls preferred individual activities.
Some children in one school were seen playing in football in a classroom for fear of the big boys taking away their ball. As one girl mentioned “when you play with the big girls or boys, they can push you down and hurt you. They even don’t want us to play with them” As a result they end up watching these “big boys and girls” play. 

Facilities found in these school (recreation kit provided by UNICEF), though catered for all the age groups, theses were hardly used as most of them were still locked up in boxes. 
Compendium of traditional games and sports 

Most of the games are played during children’s free time e.g. during break and lunch time. It was observed that after classes, while the boys remained to play around the school compound, the girl’s rushed home. This was attributed to the fact that girl’s had to go home and do domestic chores. According to an FGD with parents (mostly of them men) they believed that when a girl is left to play most of the time, she will become lazy and not make a good house wife in future. 

However, owing to the competing demands of herding livestock for boys and household work for girls, the out of school children have little or no time to play though the boys at times play games like “Ekorobe, Alele and Akiliaka (wrestling) while herding. There is marked a dropout rate for young boys (from P.3 – P.5) because they herd goats, sheep and calves while they enjoy playing these local competitive games.    

Understanding: 


Children proved through their written case stories why games and sports are important to them. One pupil in particular noted that its football helps them avoid social evil such as smoking, taking alcohol and drugs like narcotics. 

Others included: i) exercising and relaxing the mind.  ii) Making friends.  iii) For skills development etc.

During an FGD with the community, one member indicated that much as play is important for children, the girls are restricted due the underlying cultural factors such as girls maintaining their dignity and privacy.  Sport in most contexts remains a predominantly masculine culture, which at times raises questions about masculine and feminine roles. Sport participation enables girls and women to alter their own and others’ perceptions about their capabilities and societal roles therefore challenging the gender norms in society.
Questioning these norms also calls into question the norms that govern boys and men,

helping to challenge common understandings of the capacities of both genders

Practice:

The school timetables reflect PE for all classes. Lower and middle classes PE is scheduled for only 30 minutes, while the upper classes have minutes. Other co-curricular activities are done normally after classes. Children play without any attendance by the teachers.  

 “PE on the time-table is just for the sake of it.” A CCT from Karenga sub county. 
Indeed PES is scheduled in the time tables in most of school but, there is a no much attention given and there is a higher likelihood that PE lessons are cancelled in preference to other subjects because the schools are oriented towards academics. 
“The last time we had PE is when we had a student teacher. When they go a way, there is no more PE. We can even spend 2 months without” a P.5 pupil from Komkuny primary school. 

The primary seven pupils rarely do PE due to the pressure from both the parents and teachers for them to concentrate for their final primary leaving examinations.  
This in particular indicates that there is no support from the school administration and parents (who do not understand the importance of PE) because it is not examinable and therefore does not contribute to the final examinations. 
Barriers

· Little or no resources are allocated to PES. 

· The unsuitable terrain (Hilly and rocky) in some areas (in Kapedo and Kamion sub-counties) has affected the layout of major playing grounds such as the football fields. 
· Lack of trained and specialized teachers in PE and a PE official at district level.  
· According to one responded “head teachers have never complained about not having PES facilities”. This demand can only be created by the immediate persons (head teachers) and the communities since they are aware of the advantages of PE.  

· Inadequate PES facilities and equipments of quality and quantity
· Lack of regular monitoring and supervision strategy and reporting mechanism. 

· Lack of support for PES from the both the Schools, community and other individual development partners.

Recommendation

· PE should be designed in such away that its carried out through out the year and the design for PES should begin from the teacher colleges which should be made compulsory.  

· Need for coordination and funding with the various ministries such as the MGLSD. 

· PE should be a priority at the MOES level and advocacy so it can feature in the work plans

· Advocacy at all levels. 

· PES activities that reflected in the time table should be managed and followed up. 

· Refresher courses for PE teachers are resource persons.

· Motivation for both children and teachers

· Sensitizing parents, pupils and the community on the importance of PE

· Improving and strengthening monitoring and supervision from the district to sub-county level. 
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